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ABSTRACT 

This progran, included in "Effective Beading 
Programs. • vas begun in 1971 and serves about 300 students in 
kindergarten through grade 6. Three or four children froi each class, 
vho are identified by test results and/or evaluation by a teacher or 
a reading consultant as those lOst in need of reaedial reading 
instruction, are selected for tutoring. Teachers have the options of 
■eeting vith this saall group before or after school and of 
instructing their ovn students or those froa another class* For each 
child a diagnosis is aade and specific long- and short^tera goals are 
established* all of vhich assist the teacher and reading consultant 
in preparing an individualized study plan. Substitute teachers are 
also available to relieve the regular teacher if a need exists to 
■eet vith the reading consultant during the school day to discuss a 
particular problei. (TO/AIR) 
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MAROCRY R. RCRNSTCIN 

^KOOIIAM CVALUATIOM AND MC«CARCM 

o 

CO 
vO 

^ Heao to chose who request information about the Mawaroneck Reading Progras 

»- ■ ' 

c • 

I ' ' In response to your recent inquiry, we are pleased to send infomatioo 

on our reading prograa. 



Hie Tiajor coaponencs are as follows: 



1. An Intensive inservice coursjc . entitled UMBRELLA FOR READING, for 
teaciiers, aides » and volunteers was given in 1971-72. It has been follwed by a 
continuing individualized program in which school^baaed reading consultants work 
v'ith classroom teachers during school tiae. Time for these conferences is asde 
available by having substitutes cover the teacher's class. 

2. A tutorial prograi is included ic the contract betnem the 
Mamarooeck Board of Education and Mauroneck Teachers Association. Three or 
four children fron each class are selected for tutoring. Teachers have the op* 
tions of meeting with this snail group before or after school » and of instructing 
their own students or those from another class. For each child a diagnosis is 
made md specific long- and short-*term goals are established to help the teacher 
and reading consultant prepare an individualized study plan. Tutoring takes 
place In the teaciier's classroom. 

3. Tlie Wisconsin Design for Reading Skill Development is a comprehen- 
sive management system to guide grouping for and planning of skills development 
instruction and to caonitor each pupil's progress in the develooment of word 
attack «d studv skills. Materials In other skill areas are beit^ developed. 

4. Resource rooms In each building were established cooperatj^vely by 
the teachers. They house books, naps, kits, audiovisual equipment, drill 
naterials, and games, thus maximizing the availability of materials and minimiz- 
ing cost. 

5. ine total Mamaroneck reading program is part of our overall Language 
Arts Program, characterized by: 

- Use of varied naterials Co MCt individual pupil's needs. 

• Involvement of tne administration as well as librarians* 

physical education, art, and music teachers and the 
pupil personnel team consisting of psychologists, 
sceeai and readin(» consultants, leaminp: disabilities 
specialists, and nurses. 

• Systemwide evaluation. 

- Monitnrinc of pupil progress. 

- A program to teacn library use. 
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• UNION ratt SCHOOC district • 

SKRVING LARCMMONT AND MAMARONKCK ^ 



Mauroneck Reading Prograa 



6. Staff coMdfcnt to the reading progr— 



7. A syatca of accountability 



Thank you for your interest. If i#e can be of further help, pleaae 
let m knov* 



The enclosures Hated belov give further details on the 
HAHABOIiEGK BEADDIG PtOOtAH 



A« Detailed list of components of the Maaaroneck 
Reading Progran prepared uaing the outline 
provided by the New York State Education Dept. , 
Bureau of Reading Education* 

B. (1 and 2) flyer and material describing 
UMBRELLA FOR READING. 

C. Material on Tutorial program: pupil selectloni. 
methods t materials » evaluation. 

D. Material on Wisconsin Design for Reading Skill 
Development. 

E. Mamaroneck Reading Progreas Card. 

F. Smple of locally developed test of library 
skills (grade 5). 



Sincerely 9 



MRB/ml 




COirOKENTS UP THE MAMAEONECK READING PROGEAM 

Prepared acccrdin" to f^iildelines nrovided by the 
New York State ::ducatir»n Department, Bureau of Reading Education 

Jnerl<^ Scnac^e, Heading Coordinator 

L. CLASSROOM 

A. Sequential Skills Program 

1. Oblectivcs/goals are stated by teachers. 

2. Recognition of: 

a. Motor auditorv visual deveiopweat 

b. Word analysis 

c. Vocabulary 

dm (^i&preiiensinn : 

literal meaning 

critical repdini? 
e. Studv sti.ii!s 

3. Appropriate cine is allotted ^or instn^ction of specific skills, as we^i 
as tue apolication of sue . V^wllls in content areas, 

4. Teaciier tiae is <5evote<! to rroupf . -in;l/pr individuals, ror directed 
skill development. 

Varied Program or approac ics availaMe In clven clas-roow for various needs 
of students. 

1. A atanber of different t:/pes aroroache^ are available in classroow. 

- basal (p.jonic/wiinle word apnrr-ncn 

- language experience 

- prograrfix-c 
" other 

2. leacuers use aporouriati availaili- materials tor individuals or ^rotsps 
of learners. 

3. An establishea f^le of pvailab^e nateri;*ls is used v teacher. 

0. Time devoted to free, er.riciied, rerre-^t ir.nal reading: 

1. A classroom liDtary <ivallar^le. 

2. iliere is freedom to usp the school librarv extensively* 

3! ll»e is devoted to inci ^dual choice of reading materials and Independent 

pursuit of reading. 
A, Time is devoted to reading to or having literature read to students. 

3. Literature of various typ*»s i*^ shared with students to encourage broader 
reading interest: i.e., poetry, prose, drama. 

6. .\dvantage is beinp taken of otiier raedi?! to enrich reading taste: 
i.e.» television, film, records/taoes. 

1). Cuvulativp uata on students' reading needs (record keeping) 

1. Coiiprchension check list cf «;kills are available and used bv teacfier. 

2. Anecdotal records are kept by teachers on individual students. 

3. Students are aprirised of tneir readin<* sLrenj^tha, deficiencies, and progress. 
4] Teachers are faiciiiar witu students* clinical records, such a* psychological, 

emotlottal, iiealtn, and nfier n^ed« rf student. 
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rta-aaroneck Reading Prograa • 2 

!• CLASSROOM (cont'd) 

D* 3* Teachers are aware of student's independent readini; accoBplishnents and 
interests. 

6» There is a set i&ethod for estabUshing instructional reading levels of 
students. 

- teaciier-cade inventories 

- coapierci.il ly preoared inventories 

- !>ook cest*^ 
" other 

£• hxistence of cJnssrroiT! pnilosonhy rer'ardinr reading instruction: 

1. ieachcr ran articulate rcneral basis of ?»oals and objectives in teaching 
reading* 

2. Tlie teacher puts into practice the articulated philosophy. 



11. SaiUOL SERVlCtS 

A. Special reading services: 

1. There is a reading teacher in the school. 

2. Individual tioe is offered outside classroom to children with reading 
problens. 

3. The reading teacher is available to classroon teachers for assistance in 
the developaent of reading prngras and/or content area programs. 

4. The reading teacher supplies suggestions for amterials to be *jsed for 
individual needs of chilJren. 

3. The effectiveness of the reading materials in use is assesred by the 
reading consultant and classroon teachers. 

B. Active and participating role of library /librarian: 

1. An ongoing instructional program of library skills is conducted by the 
librarians. It includes instruction and practice in such skills as 
selection of primary resource materials, locatiooax skills, and classi- 
fication skills. 

2. A vide vari2ty of materials is represented in th#* library: i.e., all 
levels of difficulty, wide variety of 8td>Jects, variety of media. 

3. The librarian devotes time to individual class projects. There is 
coordination bet%^en librarian and the classroom teacher. 

C. Formal sdioolvide diagnostic evaluation regularly offered: 

1. Schoolwide standardized testing is administered according to a system* 
vide schedule. 

2. Standardized test results are utilized. 

3. Test selection procedures are established by a Testing Committee with 
input by a reading consultant. 

4. Test scores are readily available. 
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:ijMroDeck Kcadlnx Frograti 



II. SUMOL SERVICES (cont'd j 

1). MaioCenance of ongoing mservlce assistance to caaching staff; 

1. An inservlce progran in reading was deireloped for teachers and coadocted 
by reading consultants. Continued offerings are tailored to expressed 
needs of classrooo: teachers. 

2. DeaoDstratioD lessons are available for classrooc teadters. 

a. offered by reading consult^t. 

b. initiated on request of ciassrooa teacher or as the need is 
perceived by reading consultant. 

3. Audiovisual equipwot is available for uae in this area. 

4. Resource people are available < 

E. P-ofesaiooal library facilities for staff developaent: 

1. Professlooal aaterials are kept in a specified area in the school. 

2. Various kinds of aaterials are available: i.e., awnuals. aagazines. 
texts, aicrc flche. tapes (audiovisual). 

3. There is a wide input in selection of Materials. 

4. Available information is disseminated t^ the staff. 

5. Materials are circulated. 

6. Staff can readily s«;cure raterials. 

7. Ooportunity is provided for discuBsioo of inforution gained by 
i»taff throttgli •^h** circulation appropriate Mterials. 

F. Importance of tead«er visitation to other classrcviBSy schools^ conferences: 

1. The teactier has an opportunity to visit outside the claasroov during 
school tiae. 

2. Sufficient tiae is peraitted 9er teacher. 

3. Teachers are encouraged to use this opportunity. 

4. Various typ^s outside activities are supported: 

- interschool visits 

- intrabchool visits 
conferences 

- institutes 

- special education centers 

- other 

G. Lstablishaent and recognition o{ general school philosophy fsider lying reading 
instruction. 

1. School or district pailoiopny regarding reading instruction is f^tated in 
several ictradistrict publications. 

2. The staff is knowledgeable regarding the intent of this philosophy. 

3. This philosopiiy nas opportunity to evolve fror year to year. 

H. Active and participating role of school administrator. 

1. The adninistratcr pla*^s a rcle in grouping of chllJren. 

2. The administrator plays « r^le in scheduling. 

3. The administrator plavs a role in determining methodology and matmals 
to be used in classroom reading instruction. 

4. The administrator provides opportunity for staff evaluation of this 
program. 

5. Tlte administrator is a coordinating factor in all available school servlcas. 
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Manaroaeck Reading Program 



11. X HOOL SERVICES (cooc'd) 

!• Active and parcicipacing role of guidance and psychological services: 
1. Psyciiological services are avalldble. 
2» The nature of Che service is varied. 

- personal cooCacC is made vici individual students. 
• Individual contacts are made vith teachers. 

^ follov-up report is made to parent , principal, and teacher. 

- student progress is followed up. 

3. Psychological services are coordinated vith instructional services. 



III. CQMKUWITY/SCHOOL RELATlUliSHIPS 

A. Informing conmunity: 

1. Reporting reading performance to parents. 

a. Parent/teacher conferences are held twice «« year or as 
need arises. 

b. Reading achievement is reported on parent conference forms. 

c. Standardized scores are reported to parents. 

2. Extent of patent information contacts: 

a. Standardized test results are explained to parents. 

b. Informational meetings are held for the purpose of explaining 
the existing reading programs. 

c. An effort is made to inform parents regarding major changes in 
approach or materials to be used in classrooms. 

d. Selective reconsttndations are made for parent involvement. 

e. An effort is made to consider parent feedback regarding 
existing reading practices in the schools. 

B. Involving community: 

1. Parent volunteer services are available in the school. 

a. Some volunteers are responsible to tlie reading consultant. 

b. There is a training period. 

c. The reading consultant is responsible for training. 

d. Each school has a coordinator of volunteer services. 

2. Teachers accept volunteer services within their classrooms. 



Manaronec^ tveadm^'. t*roRrarn 



:V. OTHiR .\SPECTS 

A. Coordination of syi>te!nuide rlan. 

Afilevant inservice work* 
C, An effective systemwicie plan for evaluation. 

Availability of individual instruction for manv students* 
L. Varied materials to meet individual needs, 
f , nousing of materials in a resource roonj* 

Involvement of iiorarians, piivsical e<iucatj.on, art» and music teachers 

as well as pupil personnel team, 
h. Additional tytorial tine i;iven to wet individual needs of chil en* 
1. Heading coordinated with the total Language Arts curriculuw. 
J. llie reading prograr adapted to the alternate forms of education available. 



Witn tiie advent of t:ie Wisconsin J)esi; 'both Word Attack and Study Skills) 
and the new Language Arts curricuiuni» the need for a resource room in each <JChool was 
made manifest to all conceme.i. Keeping t. ts concern foremost in wind, the reading 
consultants set about Co set up ti^ese vltai .ireas in each building with the suoport 
"f administrative ner^onnel. 

Rooms were set up in eac:i eiementary school ' house materials and eouip- 
.ent which vould t>e of use tr» the entire school population. Specimen sets of books 
are housed in this roor. to acquaint tcacners vitu new natcrials available on the 
market* Kits and other largo expensive itens are also houseri there to provide the 
greatest amotnt of material for the least expenditure o^ money* Wisconsin Design 
rnaterials are also noosed in this room wit^i a *^iling svster. which has lists of 
available material waic.i nave been cross referenced tn tne various objectives outlined 
Dv tiie Design. 

The reading consultant is in cii?irrc of the resource room and all materials 
•)ou.;ed witnin* iliis svsten ;?rovides /m excellent venicle for ronf-cl I ' n" the rcadinp 
^rofrar fror a contrn': r *:ace. tt»Ar jt-rs ..rc cnmnrare^I t*^ ^^.^kr use t'-^t '^e^nurce 

;.or in t-.ic.i ':c.')o] frr ^atcrini^ nn. «>iirv»est i rns for tio r^n^-t e^'fective instruction 
in t'le area ct readini; and lan/ruajre rirts. 

L.^nguape anu sneec * consultants ard readinc consultants net in the sprinj? 
of 1974 to order materials vhica would be of benefit tn the teaching of lanj^uage arts 
wit . an emphasis on listeninf> and speakinc skills. Hiese materials are to he housed 
in tjie t^esource Rocris for dissemination to all teachers* 

All materials, books and equin:nent housed in the Resource Tooms have been 
listed and categorized* This list iias been added to th^ back of eacn Lan<?uage Arts 
wurriculuir and given to eacli teacher so they are kept abreast of materials available 
to tiiem* 



n^rougn tiie use of the Resource Koome^ teachers and reading consultants 
can work togetner to pr-^vlde optimur reading and -ang «e Arts instruction for ea 
child. 
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AN UMBRELLA BUILT FOR TWO 



Pr£-READING 

DIAGNOSTIC 

SCiUCENIUG 



DEVELOP L;G 
PRE- 

REQUISITE 
SKILLS FOR 
READING 



WORKSHOP 



DIAGNOSTIC 

TESTS 

OF 

READING 
SklL^ 



TKANSLATING 
TEST RESULTS 
AND 

OBSERVATIONS 
INTO 

>XTH(M>S AND 
TECHNIQUES 
TO IMPROVE 
AREAS OF 
SPECIFIC 
WEAKNESS 



THE TEACHER AND THE 
READIIiG CONSULTANT 
WILL DIAGi^OSE AND 
PLAN A READING 
PROGRA?* FOR SPECIFIC 
CHILDREN. 



TEACHER WILL PLAN 
A PROGRAM WITH 
VOLUNTEERS WHO WILL 
BE ASSIGNED TO WORK 
WITH SPECIFIC 
CHILDREN \mO HAVE 
IMUERGONE CAREFUL 
SCREENING. 



Mamaroneck Reading Program 
Mamaronecky New York 
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ADAPTING 
COMMERCIAL 
GAMES TO 
EDUCATIONAL 
NEEDS 



THE 

CREATIVE 
TEACHING OF 
COMPREHENSION 
SKILLS 




^raE^RlGHT-TO^^E^ ' 

^^Tprogram 

TEACHERS TO WORK 
WITH SEVERAL CHILDREN 
TWICE A WEEK. 



S£L£CTI(»1: 

1. BELOtJ GRADE LEVEL 

2. HIGH POTENTIAL 

3. NO SEVERE UmiOHAL 
OR PERCEPTUAL 
PRDBLE?15. AVEF^AGE 
OR BETTER 10. 



TEST TO DETERMINE 
SPECIFIC HEEDS- GROUP 
DIAGNOSTIC. 

SELECTIlWJ OF TEACHER WHO 
CAN BEST IfEET THE NEEDS 
OF SPECIFIC CHILDREN. 
TEAaiER WILL NOT WORK 
WITH THEIR (Ml PUPILS. 

I 

PERIODIC RE-ASSESSMENT. 
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Objective.- * »r ieai 'ers 

a. I'-.v tea«:**er viU li it : :e prereciii .: tes *or initial re;idlnr 
aiiu * -r twi- »-c'rt .lovan:.* rr-.ii:tn>: tHSvS .*f his/Mt-r selection. 

J, /he tC'.iCiter vili >i..^-L t rr-.sdir.i' . .o-nrst : r t',*s? » nn 

TjerCvT'tion, ncr:::;'^!*."^ : one It! vrlte ^ -ii nifnostic 

c. *:ie tH<^c..kii '.II: svlc^r rcr i v;irii?tv naterinls ind 
tec.inlnuo do^e iiiat v. 11 .e!^ ..ive'. ciilc tjuild 'ii hi*; 
:,t reii?:t..-> aau verc? rt weaKnesses mc wiil construct a 

v^iver. :i c:«il«i -il a ! ; f 'jI tv ?'i ;<u*;itorv or visual 
:ierce;it lOHi r.it- ti ic t r ':t v.:iu or < .if'0!.e tfchni^^. ues for 

interveriion to viimnat*^ t.ie ..Jeiic:*^ie^ «:'^eciiic perceptual 
ueaicne*ises ant. v. Li *nit:.itv* a *iiat. ♦or rerediation, 

e. r-.o teac.ic-r vi I . ifier.tif the '^iioric si- i ? !<; r.ecessarv to 
acrcdc a r • n rcadi-.c -u 'ecri'^r md 11 deronstrate toe 
aliiiil" to teaci: t!;C*^e «J;:11s. > 

T, v^iven .1 riipi^ w:io «i.*:r tc ^eac iTidfren.icntl'* nut vhc savs 
•le d'.Misr/t lite tr* r^.i*:, tnc tea^'i'cr viH use interview .md/ 
or IntercsL ir*ver.l^r : :-!«'nti»v n '-nc^i^ic intere<;t, 
locsrt •-atn;riils ^: i"* -d-'Lnr c vo . re];»ted to tiiis interest, 
anc /ev#;io:i wit:i it. i -r^^-err r:*nt w: ] 1 invr»Jve hir. In 
re^i m?:. 

ivcr. ^1 ^Mdent s:j:.er:'r rt irfins: a' ilitv. tne teac'ier 
vii i : l«^t r iree ict: vit^'*is mt: r.irec- ratcrinls aT>rrorriate 
.:i . fuj c '^»] u^e m tzi itiji vldu^ili zed rc^idinj: 

/•r'^j.r^ir.. 

I, *.iv<-r a .t'jderr wj.i^«5t reaniiiH a;*ilitv is below his 

yotontial, as :nt:i : • i!cnt'r;il intcliicencc level, 

Liie tc-ac.cr iir: t..r-<' ittl' ities anr, three nateriais 

1. .;iv<^ij s r».;;c: viL. 'i ^nvti*!*' readin^T. diffirultv, the te.irher 
^^Kc e;t..<;r : . ai-e , *r;t*_' ^ nassare, -^1 an an 
cxn4;r:enct- t. .11 n?,^; l t.»is ':.i;::i's di^ficultv. 

i. liii' teauier *!Ji ct:;i'.t!Ct lor roadint' cln^s in <;«c.. a ':av 

.1^ tf ccvclnp «5 xorc '-^Mtivt .-»tt*t»jdo toward reading !:v the 
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3. Outline oi Learning; Activities for the Teachers 



Dfe following are example*; of le<irning activities related to 
the specific objectives. Further activities will he designed 
througiiout the ltf71-1972 school year» 

a. In a game situation, teachers and aides will be led to 
identify the prerequisites they need to participate effectively 
in the game. An analogy between the prerequisites for the game 
and the prerequisites for a specific reading task will be drawn; 
e.g., prerequisite of knowledge of alphabet before learning 
dictionary use. 

b. Teachers will be given sample copies of a variety of diagnostic 
reading tests , interest inventories , and tests of visual and 
audito*^/ perception to examine and try out on each other* 

c. The collection of materials and equipment for the teaching of 
reading assembled in tiie professional libr ry will be utilized 
by the teaci^ers involved, 

d. Teachers will be instructed in the use of « and will work with, 
such Daterials as Frostig, listening tapes. Language Master, etc* 

e. Teachers, aides, and volunteers will be instructec tn the 
use of, and will work with, such naterials in the teaching 
of phonics as Palo Alto, Katherine Stem, Sullivan, etc. 

f. Teaciters will be given two equally difficult selections, one 
of universal interest and another on a dull topic. They will 
be given a comprehension test. It is anticipated that they 
will achieve a higher score on the interesting topic. This 
experience will demonstrate to the teachers che subjective 
differences in reading interesting and dull "materials. Thev 
will learn to use one or more readability formulae. 

g. and h. Case histories will be used in discassion groups. 

1. Teadiers and aides will plan and arrange a reading materials 
exliibit for the community vith demonstrations of both commercial 
and teacher-made materials. 

]. rhe impact of this activity depends on its un familiarity to the 
participants. It will therefore not be described in detail. 
It will involve the teachers and aides in a very rigid approach 
to a normally pleasurable activity to give them a feeling for 
ways in which they may unwittingly make classroom teaching dull. 
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uujectives for Aides and Volunteers 



a. 1i\e aides and volunteers will carr>' out with Individual 
children the educational prescriptions developed bv rhe 
teaCiicr and t.ie consultant. 



Outline of Learning Activities for Aides and Volunteers 

'liie aides and volunteers will participate in the above 
activities described for teachers. Additional activities 
will include tiie use of individ*'qi children as models as 
ttie teachers instruct the aides and volunteers in the use 
of specific materials and mu..hods. 



b. Aides anU voit*n teer-j will consult fre**^ 
and/or reading consultants durmp the 
work. 



^eaciiers 
X their 
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MAMi\R(>Nh:CK 
TUT()RI/\L PROGRAM 



!• Criteria for selection of Right-to-Read candidates: 

A. Low reading ability as determined by cumulative records » 
teachers* judgment, and available group test scores. 
(Gates-MacGinitie ]<eadiness» Metropolitan and Stanford 
Acnievement Tests) 

B. Ability to profit from additional instruction as 
determined by: 

1. Individual reading assessment: individually administered 
tests frequently used include: 

* Botel Reading Inventory 

- Slosson Oral Reading Test 

- Slosson IQ Test 

- informal reading inventories 

- Wisconsin Design for Reading Skills Development - 

Word Attack and Study Skills 

2. Teachers* judgment 

3. Individual psychological evaluation 

4. Group mental ability test scores (Otis-Lennon Mental 
Ability Test) 

3» Reading consultant's judgment 
0, Parents* Judgment 

C. Ur de r a ch ie ve»!>e n t 



II. Methods 

Methods are eclectic and based on the individual needs 
of the pupils. After the teacher has diagnosed the pupil's specific 
need, he/she writes behavioral objectives for the pupil and selects 
appropriate methods and materials. 

III. Materials 

Lmphasis is placed on using a wide variety of materials 

including: 

Ilanipulative materials 

Games 

Puzzles 

llign interest/low aMlitv hooks and mnf^azines 

Vncliistoscopes 

Lnsi^etter; and records 

Filr. Gtrlos 

Ovcr*iend pro lectors 

Since ratcrials nre r,l\ared and bou.ned In a resource roon 
the variety of n;^terials used does not necessitate unusual expenditures. 
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. v.i i uat *o:t 

.'ro" res i .^f l.it- t ii.ient*^< : •> r cni to/rec! it s ix-veek 
int<*rvais, \ !(^rr.' e ^ijit Im; it^ nrci arci annua! Lv in ^.'hich 
tutorial pupil>* "^r^press is c^nmnrfe^^ '-it!. C! .it of other 
students (aaai^'s i ^ of covnr lance ) • 

uestiit.i .lave e't.-iL 1 isucc tiie effectiveness ot rlie 
.:i>;pt-to*.\ead nro^ran, esnenaJlv for stidejits vhr retr'.^in in 
tae yrofTan a full "car, " 
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Manaroneck Reading Piogram 

ihe Wl,>consin Design for Reading Skill Development represents a 
bystcnatic attempt to: 

1. State explicitly an array of reading skills that, by long 
standing consensus, are essential for competence in read'ng. 

2. Assess individual pupils' skill development status by means 
of criterion-referenced tests with respect to explicitly 
stated behaviors related to each skill. 

m 

3. Provide a comprehensive management system to guide grouping 
for and planning of skill development Instruction. 

4. Monitor eacli pupil's progress in the development of specific 
skills. 

The Wisconsin Design for Reading Skill Development is a prototype of th^ 
essential components of a reading skill development program for the elementary 
school, and as such, is subject to adaptations at the local level. It is the 
framework, not the total program. It incorporates techniques and materials 
which are currently being utilized in our schools; it does not provide addi- 
tional instructional supplies, but rather, assessment and management tools. 

The specific components of the Design are as follows: 

1. The Outline of Reading Skills and related behavioral objectives. 

2. Guides to informal individual skill observation. 

3. Tests for skill assessment designed for group or individual 
administration. 

4. Several alternative means for individual and group record 
keeping. 

5. A model Teachers' Resource File of published materials for 
teaching the word attack, comprehension and study skills. 

6. Collected teacher-directed activities and procedures for 
teaching the word attack, comprehension and study skills. 

7. Guidelines for directing observations of pupil performance 
and planning pupil activities in the areas of self-directed, 
interpretive, and creative reading. 

8. Guidelines for implementing the system (included in the 
Rationale and Guidelines volume and in one limited specifically 
to implementation in the classroom). 

The skills included in the outline are grouped in six major areas: 

Word Attack, Comprehension, Study, Self-directed Reading, Interpretive 
Reading, and C-eativc Reading Skills. The Word Attack and Study Skills 
elements are tae only two completed areas at the present time. The 45 word 
attack skills are clustered at four levels, A to D, approximating the 
traditional grade levels of Kindergarten through third grade. 
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iKTROVUCTlO}4 



The •Jm^'^ella for Read i r.j Inservice progrdm for 
Teachers K-3 is the result of tv.o y^ars of effort 
on the part of The Instructional Council, the 
Redoing Teach^^rs and ^he Ad.Ti f n i s trat i on of the 
:-3r»aror.?c!; Public Schools. They de3erve Oor 
-^"larxs f::r t',e deve I opTtent of i iic positive support 
£»/ste'r cjTlir.e'. in this bcukler. 

"jrir.c rrj ^ 'C'-^-tQ sc ooi yejr, unocr The auspi;^as 
^'f tr ^ ' f . ru ^7 * 0*^5 i C^unc?!, eacH school uf'der- 
*ock z: f.jr e^, --ending practices. it 

:ec?r^v^ ! .-eo i :jTe I y cjp. arei .- ihat apiirt rrom a 
,omr I t.r.3'-i I 7c \i\c\/\o^j^\ instruction i reeding, 
trere /;:3 'ivtio '^greerr.tnr among i'feach3rs as ^o 
2ppro5c^es, 'le^hcj*^ or ""aterials. 

Ihe rea::!:nj ^-/^^ itjr cor.:'*Jcted in tMo fall of 
197u ;^wov<j?c t'^f. elsoeoTcJr/ c^taff v/ith an 
cppcn ur. i V/ ro o::s^rve members of the teaching 
staff ;/hj hcc crvt^Icred and oPjoyed a successful 
reading r xpt r Icncos .'ifh iheir pupils. As a 
consoquence of rh « ^ cvrrpcsiurn, the reading teach- 
ers acvelcped project that was funded under the 
EdtiC3 1 i * Prof es c i ona 1 Development Act. This 
funding ^\ \ \ porr.it teachers to bo released from 
Classrooms to -jngcgt; In individual and small 
group i nvc Wv^Ments with sljdenvs and the reading 
con^t: I i-an ^ - These sessions v/ill reinforce the 
learnings garnered from the certes of large group 
inservice acMvities. The fnservice meetings will 
be conducted on alternate Mondays during faculty 
meeting time in each of our elementary schools* 

The role of our reading consultants has drama- 
tically changed over the past five years and with 
tiie advent of the "Right to Read" program, coupled 
with the inservice aciivitles that have been 
planned by ti^e reading teachers, we are In an 
excellent poiition to provide for a basic, strong 
cl^ssroo'^i rQ'idir.g experlenro for every child, 
^opcfully tne tntore^^t thoi has been generated by 
our rtaff w;i| b^ trnnsmltted to students and 
^.O'nfHiD'fv . Pd c^r c^-^torts ^/III be rewarded by ever 




ChltdKtH nt^d biulc lUlU bt^oAt ItcuLtUng 

to fltCid» 




Tz6t6 cai: be veti/ iitlpf^ut to diagnc^t Kzading 
ab4.tf.ty, p^Kczptuai sk4.tt6 and inttxctts. 




DO YOU REFtR TO THESE TESTS WHEH FORMULATING 
^ YOUR PROGRAMS? 

ERIC 21 



Building up a. child' 6 6tfLZngt'n and ovziconUng 
hlA wer-tneAACA takt^ ^klll and undtK&tanding. 




5IVEN A CHILD"S LEARNING BACKGROUND, COULD YOU 
>LAN A PROGRAM SUITED TO HIS NEEDS? 

Er|c 22 



A ^hA.ld u)ho ha6 a vJ^ual and/ox auditory 




CAN YOU SELECT AND USE APPROPRIATE MATERIAL 
SEQUENTIALLY TO HELP HIM OVERCOME HIS WEAKNESS? 



Bzin^ abte to decode. u)0Kd6 u^lng pkonic6 ju an 
t66Znt<.at ing^zdient ^OA good Atading pAogMm6. 




ARE YOU FAMILIAR WITH PHONETIC SKILL DEVELOPMENT 
AND DO YOU CORRECT SKILL GAPS WHEN THEY OCCUR? 



Sorm ctUtdiLtn axz abtz to Ktad Indzpzndtntty , 
but don't like to fitad. 



"I hate to read," said John, 
"Why do I have to?" 




WHAT METHODS AND HfTERIALS WOULD YOU USE TO 
K^EREST HIM IN READING? 



O^tzn a chiid volth iape^uo^ .t^ai^i.y au^Hty n U 

to 6e chalit^ijcd. 




WHAT INFORMATIVE AND/OR CREATIVE ACTIVITIES CAN 
YOU THINK OF TO BROADEN THIS CHILD'S DEVELOPMENT? 

ERiC 
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So 



MAY 
1st Grade 




\.Q. 103 
Reading - PP(?) 

What Can You Do? 



JANUARY 



2nd Grade 




I .O* 120 
Reading 2.5 (?) 

What Can You Do? 





I .Q. 88 

Reading - Prim *r (?) 
What Can You Do? 



ERJC"^^ CAN YOU DO TO HELP THIS SEGfiEWT OF 

YOUR CLASS? 



Hany t>cme^ you fcave to (ion6tKuct, wKA,tt, ok 
dzvtlop activiti^6 to co\A^ct a 6ptcliic 
Ktading dii^A.cutty. 




CAN YOU ADAPT COMMERCIAL GAMES AND ORDINARY 
CLASSROOM MATERIALS TO ENHANCE AND PROMOTE 
LEARNING SO IT IS ENJOYED AND RETAINED? 



28 



pohAXlvz attitude tovoa/id n.t<iding* 




.OOK AROUND TOflORROW IN YOUR CLASSROOM. DO 
'IL THE CHILDREN ENJOY READING AND WHAT HAVE 
OU DONE TO FOSiER ITS CONTINUANCE? 
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At the conclusion of this workshop, you will know: 



!• The prerequisites for initial reading and for two more 
advanced reading tasks* 

2. Bow to select readlag diagnostic tests, interest inven- 
tories, and. visual aiA auditory perception tests; how to 
adainlster them to children and write a diagnostic inter- 
pretation of the results. 

3. How to selec. from a variety of materials and techniques 
those that will help a child build on his strengths and 
overcome his weaknesses and construct a plan for their 
use. 

4. How to devise or choose techniques to eliminate specific 
perceptual weaknesses and initiate a plan for remediation. 

5. How to identify the phonetic skills necessary to decode a 
given reading selection and be able to teach these skills. 

6. What to do when a child says he doesn^t like to read by 
using interview and/or Interest inventories to Identify a 
specific Interest, locate materials related to his in- 
terest at his reading level, and develop with him a project 
that will involve him in reading. 

7. What to do wh^n a child has superior reading ability by 
selecting activities and oaterlal of appropriate difficulty 
and challenge to use In an individual reading program. 

8. IJhat to do vitli a child whose actual reading ability is 
below hif5 potential, as Indicated by his Reneral Intel- 
ligenco level, by choosing activities and materials for an 
irAividxifilized program. 

9. How to help a child with a specific reading difficulty by 
cp.^.king either a game, writing a passage or planning an 
experience that responds to the difficulty. , 

ID. Other "ay to conduct your reading class in such a way 
at: to c :-'elnp a more positive attitude toward reading in 
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Chatsworth 
Murray 

September 13 
October 18 
November 8 
November 22 
December 13 
January iO 
January 31 



Central 

Mamaroneck Ave , 

October 4 
November i 
November 15 
December 6 
January 3 
January 17 
January 31 



Aides and 
Volunteers 
Week of: 
October 4 
November I 
November 15 
December 6 
January 3 
January 17 
January 31 



SESSIOHS rOR TEACHERS WILL START PROHmV 
at 3:15 ON UONVAVS AHV CONCLUVE AT 4:30. 

- Aldu and VotuntczK^ nolll be notliltd o| 
thz exact date and tijnt. 
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MAMABOlliCK SUMnXABY SGR30LS 
Uteary MdU Gtatars • Skills IniFttttoty • Pifth Orate 



:am^ ClMS 



ALFHABttlZATIOW 

Alphabatiaa tha following book titlas ty nwbaring tha« in tbair corract ordart 
Bicyda Mratary Ctrciia Storiaa 



tha Appla Family A Wriakla in Ti«a 

Ihraa Strong W6«an Charlotta*a Wab 



% UBMBar UWCOAGi 

Match tba taraa with thair aaaningai 

indas pQbliahci contanta audio-viaual aatariala call 

author illnatrator fiction copyright data biograp^ 
apina titla «adia non*fiction 

^^^^^^^^^^^^^^^^ co^ny which printa a book 



amtariala for haaring and aaaisig 
person aakaa pictnraa for a book 
atory that ia not tma 
data book ia pabliafaad 

a liat of chaptara uaaally foond at baglaaiag of book 
atory of person *a life 

holda book toriather and tella titla^ author and call nwber 
a book containing facta 

alphabetical liat of aobjacta eaoally fdmd In the laat 
part of a book 



nawa of book 

nuaber on a book which telle ita location 

all Mteriala found in our library aadia canter 
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Srary ikillt Ini^atonr - fifth grade - coot* 



<1> 



Arranfft th« followliif fictiot) teoks in proper order on tte book elielf beloiws 



ftofihw 

Pltsflerel^ 

Utanier 

Kjelgeerd 

Clirver 

Pitvtiofh 



Darea£o Stree t 
The Greet Brain 
The Ceboeee iwyetary 
Poreet Petrol 
rtr Brother Stevie 
Harriet the Spy 




Arrenfe the following nofi->fiction booka in ptoper order on the book 

AdaMofi Bom Free 



I if 



5W 
A 



970.1 U Parge 

L 

793«8 Leasing 
L 

973»2 Delgiieah 
D 



133 



Kettlecasp 



Tbe iUiiertcan Indian 
Pen with iiaitic 
iaarica Beilda 9amn 
Sixth Senee 



ir 



(eont.) 



Library skills Inventory • fifth grada - cont 



(3) 



Arrange thm following biographies In proper order on the book shelf belows 



AUTHOR TIIIB 



KaufMn ThoBMiB Kdisoo 

White Meet J< in F. Kennedy 

ttnms Florence Wightingete 

Burton Louis Pasteur 

Richards Louis ArqiatronK 




4, THE CARD CATALOG 

Fill in the blanka by referring to the aample cards 



Folklore 

398 •'^ Hardendorffy Jeanne B« 
H vitchest wit» and a werewolf; 

illua by Laaslo Kubinyi* Lipnlncc .t, 
1971 

12<>p illua 



a« 


author 


h. 


title 


c# 


aubject 


d. 


illuatrator 


a* 


publiahar 


f* 


conrriaht date 


8* 


call nuaber^ 



Q (cont«) 
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Library •kills liii»«ntory - 'fth grad* - coot, 

Itat thr«« MtarUla to addition to booka that «ay ba locatad by vatog 
tha card catalef t 



1* 
3. 



5. 



In iihich nteranca nould you look to locata tb« tollowliif klnto of InfonatlMi 

A. anqrclopadia 
B« dictionary 
C. Morld AlMnac 
0« atlaa 



Plae* th« l*tt«r ayiibol for tha rafsraac* yoo w>ttl4 nm to find tha tafowatio* 
on tha liaa providadt 



!• iaforaation for a raport 

2. atatiatical tofonaition 

3« Man tog of a iMrd 

!»• location of eotmtrtoa 
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